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101 TEACHING TIPS, SECRETS, AND IDEAS FOR 2013 
(www.teachthought.com) 

 

Each month a few of the 101 will be listed, however if you would like to see them all at once, 

they are located on the website listed above.  
 

86. Use twitter, blogging, or some other persistent method of staying in touch with teachers outside your 

building. 

87. Take chances in professional development. 

88. Publish outside of your field. 

89. Reach students emotionally before you do intellectually. 

90. Model making mistakes. 

91. Play video games. (Trust me.) 

92. Get learner’s attention early—early in the year, in a lesson, in a unit. 

93. Model not knowing. 

94. Use positive presuppositions without patronizing. 

95. Prove to students that you believe in them. 

96. The most basic teaching pattern of all is show me, help me, let me. Consider using it. 

97. Have students curate their own digital portfolios. 

98. Anticipate misunderstandings. 

99. Have multiple, easy-to-access data sources from inside and beyond your classroom. 

100. Don’t grade everything. 

101. If you’re not using some form of project-based learning, have a good reason. 

 “I'm afraid that we all make mistakes. One of the things that defines our character is how we handle 

mistakes. If we lie about having made a mistake, then it can't be corrected and it festers. On the other hand, if we 

give up just because we made a mistake, even a big mistake, none of us would get far in life.” Terry Goodkind  
 

Dear Colleagues:  

 Each day that we walk into our classrooms, we are on stage.  Our students are watching what 

we do, say, and even what we wear.   They look at everything that we do.  Take a few minutes and 

reflect on what did my actions say about my character today and what character did I portray on my 

school stage? Have I been fair to all of my students or was I selective? Did I teach so that all of my 

students learned or did I just teach?   

 Our character can be defined on how we treat people who can do nothing for us (Johann 

Wolfgang von Goethe) or as Joyce Meyers puts it, “Character is doing what you don't want to do but 

know you should do.”  My favorite quote is by J.C. Watt. He defines character as doing the right thing 

when nobody's looking. There are too many people who think that the only thing that's right is to get 

by, and the only thing that's wrong is to get caught. 

 Our students spend more hours awake with us than they do with any other adult. Therefore we 

are making the most impact on them. What would your students say about your character and is it 

something you want them to emulate?  

 

LaToy Kennedy,  Ph.D.  Chief Curriculum and Instructional Officer 



KAGAN COMES TO DISTRICT 150! 
Submitted by: Shameika Sykes-Patterson, Literacy/Social Studies Coordinator 

 

 District 150 first and second year teachers will be involved in many professional 

growth activities this year through the New Teacher Induction and Mentoring Program. 

One of these professional development learning activities that will take place this month is 

entitled: “Kagan Structures and Cooperative Learning”.  
 

 What exactly is Kagan? 
 

 In 1985, American educational psychologist, Dr. Spencer Kagan created a 

structural approach to cooperative learning. This pedagogical approach has two aims. One 

aim is to foster positive, cooperative relationships between learners studying any subject in a class. The 

second aim is high academic achievement for all learners in a class. 
 

 Kagan (1994; Kagan and Kagan, 1998) has developed roughly 200 classroom "structures", which may 

be thought of as steps to classroom activities. These structures stress positive interpersonal peer 

relationships, equality, self-esteem, and achievement. Students can work together by following the steps to 

the structure, using material or content selected by the students themselves or by the teacher.  
 

 The structures have various aims, such as: building team spirit and positive relationships among 

students, information sharing, critical thinking, communication skills, and mastery of specified material. 

Many of the structures can fulfill a number of aims simultaneously, depending on how the teacher uses them. 

Structures can be mixed and matched, and adapted to the particular student group. 
 

 Cooperative learning is an approach to organize classroom activities into academic and social 

learning experiences. It differs from group work, and it has been described as "structuring positive 

interdependence." Students must work in groups to complete tasks collectively toward academic goals. Unlike 

individual learning, which can be competitive in nature, students learning cooperatively capitalize on one 

another’s resources and skills (asking one another for information, evaluating one another’s ideas, monitoring 

one another’s work, etc.). Furthermore, the teacher's role changes from giving information to facilitating 

students' learning. 

SOME “NEW” TOOLS FOR YOUR TECHNOLOGY TOOL KIT 
Submitted by Lisa Kokos, Regional Technology Facilitator 

 

It is now a new calendar year.  Time for putting into practice your new “Technology Resolutions”.  Winter 

blahs. Cabin Fever.  Whatever the reason, it is time to add some new Technology Sparks to your classroom.  

Check out some of these tools. 

Storybird:  http://storybird.com/ 

Short, art-inspired stores.  Make and share on any device. 

Google World Wonders:  http://www.google.com/culturalinstitute/project/world-wonders/ 

Bring to life the wonders of the modern and ancient world 
 

ClassDojo:  http://www.classdojo.com/ 

Online behavior management system for teachers.  May use computer, iPad, Android device, or Smart Phone 
 

     ToonDoo:  http://www.toondoo.com/ and http://www.comicmaster.org.uk/ 

       Create comic books online and graphic novels 

Spelling City: http://www.spellingcity.com/ 

Engaging learning games for spelling and vocabulary 

Learn Zillion:  http://learnzillion.com/lessons 

Video lessons, assessments, and progress reporting.  Each lesson highlights a Common Core Standard. 

ABC Teach:  http://www.abcteach.com/ 

A variety of lessons, tools to make worksheets, bookmarks, calendars and more. 

Award Certificates:  http://www.successcertificates.com/ 

Recognize a variety of student accomplishments and create professional looking certificates. 

We identify in our experience a differentiation 

between what we do and what happens to us.  
Allan Watts 

http://storybird.com/
http://www.google.com/culturalinstitute/project/world-wonders/
http://www.classdojo.com/
http://www.toondoo.com/
http://www.comicmaster.org.uk/
http://www.spellingcity.com/
http://learnzillion.com/lessons
http://www.abcteach.com/
http://www.successcertificates.com/


 

KAGAN COMES TO DISTRICT 150! Cont. 

Kagan  

Structure 

Brief Description Academic/Social Functions 

Team Building 

Round Robin Each student in turn shares something with 

his or her teammates 

Expressing ideas and opinions, 

creation of stories. Equal participation, 

getting acquainted with teammates 

Class Building 

Corners Each student moves to a corner of the room 

representing a teacher-determined 

alternative. Students discuss within corners, 

then listen to and paraphrase ideas from other 

corners. 

Seeing alternative hypotheses, values, 

problem-solving approaches. Knowing 

and respecting different points of view, 

meeting classmates. 

Communication Building 

Match Mine Students attempt to match the arrangement 

of objects on a grid of another student using 

oral communication only. 

Vocabulary development, 

Communication skills, role-taking 

ability. 

Mastery 

Numbered 

Heads Together 

The teacher has students number off within groups. 

(1, 2, 3 and 4). The teacher asks a high consensus 

question. The students put their heads together to 

make sure everyone on the team knows the answer. 

The teacher calls on a number (1, 2, 3 or 4) and only 

the student with the number can raise his/her hand 

to respond. 

Review, checking for knowledge, 

comprehension. 

Concept Development 

Think-Pair-

Share 

Students think to themselves on a topic 

provided by the teacher; they pair up with 

another student to discuss it; they then share 

their thoughts with the class. 

Generating and revising hypotheses, 

inductive reasoning, deductive 

reasoning, application. Participation, 

involvement 

Multi-functional 

Roundtable Each student in turn writes one answer as a 

paper and pencil are passed around the group. 

With Simultaneous Roundtable more than one 

pencil and paper are used at once. 

Assessing prior knowledge, practicing 

skills, recalling information, creating 

cooperative art. Team building, 

participation. 

Roses are red, Violets are blue, 

Our district is awesome,  

Because of you! 

Happy Valentine’s Day! 

Celebrate Black History Month 
http://www.africanamericanhistorymonth.gov/teachers.html 

This website has tons of lessons you can use in your class. 



 

 

 

DISCOVERING PATTERNS OF MINOR DISCIPLINE INCIDENTS IN                                                                                                

SCHOOLS TO PREVENT FUTURE PROBLEM BEHAVIORS 
Submitted by Michelle Coconate & Kristen McElligatt, RtI Facilitators 

 

 What if the collection of minor referral data could predict and prevent future behavioral violations? 

Use of Minor office referral data may potentially assist schools in detecting problem behavior earlier in order 

to intervene before the behavior becomes more severe in nature. Recently an evaluation brief was released 

about schools collecting information on Minor Discipline Referrals, as well as Major Office Discipline Referrals. 

In the report, the role of Minors in elementary, middle and high schools was investigated, including the types 

of Minors most prevalent per grade level and the location of where the behaviors occur. The same process was 

done with Major Referrals regarding prevalence among grades and locations. The purpose of  this brief was to 

examine how schools are currently using Minor and Major referrals. 

Findings                                                           
Commonalities Across All Schools 

Elementary: Classroom is the most common 

location for issuance of both Majors and 

Minors;  second is playground. 

Middle & High Schools: Hallway is the 

most prevalent location, with more referrals 

for tardy and skipping. 

Most Common Offense at all levels:                                           

Defiance and disrespect 

Referrals are issued at  the highest rate in 

high schools, with more Majors than Minors 

occurring. 

In elementary and middle school, Major 

referral rates increased over time, with more 

Major than Minor referrals occurring during 

the last two months of the academic year in 

middle school. 

Theories  

#1: Over time, both the academic year and as students move across 

grade levels, minor problem behavior leads to more serious 

problem behavior that becomes more intense over time. 

#2:  Adult behavior, in terms of issuing referrals, changes over time. 

While problem behaviors occur at the same intensity over 

time, as students get older, problem behavior is perceived as 

more major. For example, when a primary grade student kicks a 

peer, the school staff may do more teaching and coach around why 

the behavior was unacceptable. It may not be documented as a 

Major or even recorded at all. The same situation at middle or high 

school is perceived as more severe, warranting a Major referral.  

Adults believe older students should know the appropriate 

behavior, thus requiring a more serious response than a warning. 

While the behaviors of students in elementary, middle and  high 

school may be the same, the staff may record referrals differently 

based upon perceptions or expectations at different grade levels.  It 

is important to understand that repeated referrals may 

reinforce problem behavior, rather than decreasing it. 

What Does this Mean??? 

The first theory suggests that minor behaviors are predictive of later major behaviors. That means we need to be 

more diligent in collecting Minor referrals in order to intervene earlier and prevent more serious behavior 

violations from occurring.  

The second theory calls for more effective professional development in preventing problem behavior rather than 

issuing Major office referrals. It also calls for practitioners to better define discipline systems within their own 

schools. Clearer definitions at the building level could assist school staff in providing focused intervention. 

Adapted from: Patterns of Minor office Discipline Referrals in Schools using SWIS; Cody M. Gion, Kent McIntosh and Robert Horner, 

University of Oregon. A link to the evaluation brief can be found on the homepage of the Illinois PBIS Network:                          

http://www.pbisillinois.org/  

 

Is your school collecting minor behavioral 

referral data so that early intervention can 

occur? 

 

Has your staff developed clear definitions of major and 

minor problem behaviors?  Is there a common         

behavioral  language in your school? 

 

http://www.pbisillinois.org/




 

 

  

 

 

 

 

 

 

 

                

 

 

 

 

 

 

 
 

 

                                                                                                             

GETTING TO KNOW OUR NEXT GENERATION SCIENCE STANDARDS  (PART 3) 
Submitted by Kristin Langston-Rogers, Curriculum Facilitator 

The Performance Expectations 

 There is no doubt that science—and, therefore, science education—is central to the 

lives of all Americans. Never before has our world been so complex and science knowledge so 

critical to making sense of it all. When comprehending current events, choosing and using technology, or 

making informed decisions about one’s healthcare, science understanding is key. Science is also at the heart of 

the United States’ ability to continue to innovate, lead, and create the jobs of the future. All students—whether 

they become technicians in a hospital, workers in a high tech manufacturing facility, or Ph.D. researchers—

must have a solid K–12 science education.  

 Let’s review briefly, and then take a closer look at the Performance Expectations of NGSS. 

 

 

 

 

 

 

 

  

 

 

 

 

 
 

 

 

 

1.—Performance Expectations: A Statement that combines practices, core ideas and cross cutting concepts 

to describe how students can show what they have learned. 

#2—Foundation Box: The practices, core disciplinary ideas, and crosscutting concepts that are used to form 

the performance expectation. 

#3—Connection Box: Identifies other topics in NGSS and in the CCSS that are relevant to the performance  

expectations in this topic. 

 As shown in the diagram above, each set of performance expectations has a title. Below the title is a 

box  containing the performance expectations. Below that are three foundation boxes, which list (from left to 

right) the specific science and engineering practices, disciplinary core ideas, and crosscutting concepts that are 

combined to produce the performance expectation above.                       

 Performance expectations are the assessable statements of what students should know and be able to 

do. Some states consider these performance expectations alone to be “the standards,” while other states also 

include the content of the three foundation boxes and connections to be included in “the standard.” The writing 

team is neutral on that issue. The essential point is that all students should be held accountable for 

demonstrating their achievement of all PEs, which are written to allow for multiple means of assessment.  

 

#1 

#2 

#3 

 

I am more interested in arousing enthusiasm in kids than in 

teaching the facts. The facts may change, but that enthusiasm 

for exploring the world will remain with them the rest of their 

lives. Seymour Simon 



NEXT GENERATION SCIENCE STANDARDS CONT.. 

 

 

 

 

 

 

 

       

 

 

 

 

 

 

 The codes for the performance expectations were derived from the Framework for K—12 

Science Education. The first digit indicates a grade K-5, or specifies MS (middle school) or HS 

(high school). The next alpha-numeric code specifies the discipline, core idea and sub-idea. All 

of these codes, shown in the table below, were derived from the Framework. Finally, the 

number at the end of each code indicates the order in which that statement appeared as a 

Disciplinary  Core Idea (DCI) in the Framework.  

                                                                                                                                                                                                                         

                      …….much more about NGSS! Or visit www.nextgenscience.org/ for 

                               more information. 

4-ESS2-
Grade Level 

Discipline, Core Idea and Sub-Idea                                                                                 

Order in which statement appears as a 

DCI in the Framework. 



THE IMPORTANCE OF FINE ARTS IN EDUCATION 
Submitted by Sharon Reed, 21st Century 

 

 Quality fine arts programming is essential in the life of the whole child.  Arts in education cultivate 

creative thinking and a deeper understanding of other core subjects: language arts, math, science, and social 

studies.  All genres of the arts (dance, drama, music, visual arts) stand to unlock a deeper understanding in 

our students and enables achievement at their highest level of learning.  Additionally, the arts build cultural 

understanding, mutual respect, and strong communities.  Be encouraged to make the most of the art 

specialists and arts programming in District 150.  Research and advocate for the arts.  Listed below are some 

popular arts resources. 

National Resources 

Americans for the Arts 

Americans for the Arts is a national nonprofit organization that works to advance the arts in America. It 

offers numerous arts education resources you can use when you are advocating for the arts—in 

school and after school—including research, toolkits, and examples of exemplary programs. 

Arts Education Partnership 

Arts Education Partnership is a national coalition of arts, education, business, philanthropic and 

government organizations that demonstrates and promotes the essential role of the arts in the 

learning and the development of every child and in the improvement of America’s schools. 

National Endowment for the Arts 

The National Endowment for the Arts was established by Congress in 1965 as an independent agency of 

the federal government.  To date, The NEA has awarded more than $4 billion to support artistic 

excellence, creativity, and innovation for the benefit of individuals and communities.  The NEA 

extends the work through partnerships with state agencies, local leaders, other federal agencies, and 

the philanthropic sector. 

National Art Education Association 

The National Art Education Association promotes art education through professional development 

service, advancement of knowledge, and leadership. 

National Assembly of State Arts Agencies 

By supporting arts education, state arts agencies help to foster young imaginations and facilitate 

children’s success in school.  Arts education also provides the critical thinking, communications, and 

creativity skills essential to 21st century success. 

State Resources 

Chicago Arts Partnerships in Education 

CAPE is a network that brings arts specialists, teaching artists, administrators, university based 

researchers and teacher educators together around research, school improvement, and the arts. 

Arts Alliance Illinois 

Arts Alliance Illinois is the state’s leading voice for the arts and arts education through advocacy, 

research, and collaboration. 

 INNER VISION 
 

If you could see beneath the rumpled hair, 
 

the pizza-stained shirt and behind the freckles; 
 

If you could look inside a squirming body, 
 

And the dreamy eyes staring out the window,  
 

What would you find? 
 

A second Einstein? Another Michelangelo? 
 

Or a child like every other child,  
 

longing for you to turn the key; 
 

To set him free to become what he longs to be.  Author Unknown 



 

EFFECTIVE INSTRUCTION FOR THE MOBILE FINE ARTS 

TEACHER 
Submitted by Dan Hiles, Fine Arts Facilitator 

 

 As society and students continue to change, schools are continuing to find 

ways to change and adapt with students to meet their needs.  While changes are 

going to be inevitable, so are the effects it has on staff.  From the impact of educational legislation to new 

curriculum implementation, teachers are constantly facing change.  On occasion, these changes may often 

mean changes in physical spaces for staff—sometimes even the loss of a room.  Finding yourself in this 

situation, especially for the first time, can be a challenging experience.  While this may be a challenging 

situation to deal with, it is one that needs to be met head on in order to provide students quality instruction 

in the content area you provide. Listed below are some tips for delivering effective instruction “on a cart”: 
 

Plan Ahead and Stay Organized: 

Determine what your learning objectives are and plan out units as far ahead as possible.  The more planning 

you can do up front, the easier it will be as you begin a 9-week grading period or semester.  Have lesson 

objectives, activities, and materials readily available to you so they can be organized on the cart(s) as they 

are needed.  Staying organized goes with planning ahead.  If you know what you’re going to do and have a 

plan of action, it makes it easier to know WHAT to organize.  Keep your cart as neat as possible and have a 

purpose for everything on it.  Having a cluttered cart may cut into your instructional time when looking for 

materials.   
 

Utilize Room Resources When Possible: 

As you move from room to room, you’ll need to get to know all the teachers you are working with.  If possible, 

see if the teachers will let you use some of their classroom resources.  This can come in the form of 

technology, dry erase boards, CD players, classroom instruments, and so on.  If students have their own art 

supplies (markers, crayons, colored pencils), ask teachers if they could use them to save room on your cart 

and possibly save time from having to pass them out in class.  Utilize students too!  Time is always a factor 

for the mobile teacher. Having students to assist with picking up materials, cleaning up the cart, or even 

very trustworthy students who would be able to help push the cart to the next classroom, if you’re finishing 

up a lesson, can save a lot of time.   
 

Develop Effective Expectations and Procedures: 

One of the more challenging aspects for any teacher is to establish and enforce expectations and procedures 

for their classroom.  This challenge is even more pronounced for a mobile teacher when they enter another 

classroom to teach.  While it may be difficult to enter into someone else’s “territory”, you’re still due your own 

instructional time with the students and establishing practical expectations and procedures unique to your 

situation will help define what is expected in your learning environment and how it operates.  Your 

expectations for student engagement, participation, and other classroom situations should be clearly 

established from the first day.  During this process, you may find that students, especially younger ones, may 

be confused with their own teacher’s expectations or procedures if they differ from your own.  If it is an 

expectation that is important to you, continue to reinforce the way you operate class when you’re teaching.  If 

it is something that you can “bend” a little on to reinforce a particular classroom teacher’s expectation or 

procedure, and if it works within your needs, it might be worthwhile to adopt it for that particular class—

especially if they’re having a hard time adapting to one of yours.    
 

Keep Calm and Smile On 

While most teachers prefer not to work in a situation like this, these occurrences are sometimes unavoidable.  

A positive attitude can go a long way in making the experience enjoyable for both you and the students.  

Focus should always be on student growth and making their experiences be as enjoyable, creative, and as 

educational as possible.  While not necessarily an easy task for a mobile fine arts teacher, it is still a 

responsibility to provide a quality education to all our students, no matter their location (or ours).  

Students are seldom late for classes when they feel they may 

miss something of value.  Todd Whitaker 



END OF THE CYCLE 
Submitted by Revonda Johnson, Instructional Improvement Officer 

 

 Lillie Marshall stated “The evaluation tool not only holds us accountable, but it 

pushes us to a level of excellence.”  Over the last 5 months, your evaluator has provided 

you with feedback that should have helped you increase your teacher resource box and 

pushed you towards excellence on the evaluation scale.  Informal observations have 

provided you with a snapshot of Domains 2 & 3 in a small frame of time during your lesson.  It should have 

showed your efforts in implementing suggestions from the formal observations or continued success in areas 

that are strong.  Conversations with your evaluator should have also addressed planning, assessments, 

participation in the professional community, reflection on your practice, and the professionalism you exhibit in 

your school and as a school representative. All of this will now lead to your End of Cycle Conference.   
 

 During the End of Cycle Conference, your evaluator will provide you with a rating sheet for each 

component which will ultimately lead to an overall rating for each Domain.  These four ratings will then 

determine your overall summative rating.  Evaluators will also provide you with a conference form that bullets 

your accomplishments, areas of growth, and recommendations for improvement from the year.  The evaluator 

will also provide you with a narrative document that provides evidence for your strengths, but especially your 

areas of improvement.  During this time, you are allowed to provide evidence that supports your efforts in the 

event the evaluator did not have the information.  Portfolios and binders are not required, but if you have 

gathered evidence to show your efforts on areas of improvement since the Mid-Cycle Conference, you are 

encouraged to bring these with you to the End of Cycle Conference.  Even though the process will end in 

February for  Non-Tenured and Tenured Summative, administrators will continue learning walks to ensure 

their staff and schools are growing throughout the year. 
 

 Professional Growth plans will not be finalized at the ECC.  Your evaluator will hold a conversation on 

your progress, but it will not be finalized until May.  This is a year long document.   

LIBRARY NEWS 
Submitted by Carol Robb, Librarian 

 District 150 school libraries continue to partner with the Peoria Public Library to enhance and support 

the student learning experience. We are encouraging all students and staff to get their PPL library cards so 

they may use the free online resources available.  

First search— General and Reference database (info provided by PPL) 

General Reference Center 

A comprehensive, multidisciplinary article database, General Reference Center contains citations and/or full-

text articles from magazines, reference books, and newspapers covering diverse subject areas, including 

current events, popular culture, business, history, arts and sciences, sports, hobbies, and more. 

Mango Languages 

Mango is a revolutionary online language-learning system for both English speakers and English language 

learners. English speakers can choose from 37 different languages, like Spanish, French, Japanese, Polish, 

Chinese (Mandarin or Cantonese), Polish, Swahili, and much more.   

Newspapers 

The electronic editions of record for 1,498 valuable local, regional, and national U.S. newspapers--all in one 

easy-to-search database. Each paper provides unique coverage of local and regional news, including 

companies, politics, sports, industries, cultural activities, and people in the community.   

ABC-CLIO 

A comprehensive, multidisciplinary reference resource, ABC-CLIO contains over 140,000 primary and 

secondary source materials    covering a variety of subject areas, including ancient to modern world history 

and geography, current events, pop culture and much more.  Users can easily search across any one or all of 

these areas, uncovering a variety of sources as they do so, from brief “overview articles,” to in-depth essays, 

multimedia materials, and timelines.  

Peoria Reads 

PPL will be scheduling public events to showcase the Peoria Reads promotion for the book Warriors Don’t Cry: 

A Searing Memoir of the Battle to Integrate Little Rock’s Central High . As events are scheduled, PPL will be 

providing information about how students will have the opportunity to obtain a copy of the book when 

attending these events or at qualifying events at the schools. 



HOW TEACHERS CAN COLLABORATE TO EXPAND ADVOCACY 

EFFORTS FOR ENGLISH LEARNERS  
Synopsis of Chapter 3 of Advocating for English Learners by Diane Staehr Fenner 

Submitted by: Rebecca Lindholm Director of Title I and ELL Programs 
  

 This chapter is centered on how ESL teachers can utilize their unique skill set to 

collaborate with general education teachers and administrators to bring about positive change 

for English learners. 

 Research reveals that the role of the ESL teacher extends beyond that of a language teacher, 

expanding into the affective realms of the nurturer and also of the cultural mediator. 

 Voices from the Field—Here are some  ESL teacher’s examples of  how they define their roles: 

 I am the anchor for my ELs 

 I improve ELs’ social and academic language, monitor their ability in content curriculum, and help 

general education teachers learn to modify instruction. 

 I am compassionate and patient and provide a comfort zone for the students. I enjoy learning about them 

as well. 

 I am their advocate. I provide a comfortable, nurturing environment in which they’re not afraid to take 

risks when participating orally in their learning. 

 I help them navigate the school environment. 

 As a middle school ESL teacher, I have a huge role in my ELs’ achievement. I collaborate with the 

English language arts teacher on a daily basis to make sure instruction is modified for and 

comprehensible to them.. 

 One way to continue to foster collaboration between ESL and content teachers is to create a form for 

each ELL in the school that serves as a collaborative tool to guide teacher discussions about each student’s 

“story”, including his or her background, English language proficiency level, strategies for instruction, and 

assessment considerations. 

 Opportunities for collaboration may include the following: Candid conversations -  short informal 

discussions during the school day, ESL teachers  may observe the content teachers’ classroom, models 

teaching strategies, ESL teacher and content teacher meet, and ESL teacher provides professional 

development to whole staff. 

 This chapter focused on ways in which ESL teachers can collaborate with general education teachers 

and administrators to advocate for ELs. The chapter suggests that ESL teachers begin advocacy efforts 

thoughtfully and slowly so that later they can scale up advocacy efforts, creating a larger ripple effect of ELL 

advocacy. 

 NWEA 
Submitted by Bryan Devine, Curriculum Facilitator 

 

 Things went well with NWEA assessments this winter.  Now that testing is over, 

here are some suggestions for using NWEA assessment data.  There are two reports that 

will greatly help teachers access student scores and provide insight for creating 

intervention groups for differentiation. 
 

 The first report is the Teacher Report.  This report can be run two different ways.  You can run the 

report by RIT RANGE and get all your students sorted from LO to HI RIT score.  This also includes the 

range of scores for the strands on the test.  You can also run this report by GOAL DESCRIPTOR.  The only 

difference is that the strand scores show LO, AV, or HI instead of a range of scores. 
 

 The second report is the Class by RIT Report.  This report shows you Math and Reading for your 

class.  It also groups students into RIT bands for both Math and Reading.  But you can dig deeper by clicking 

the word Math or Reading and you will see the students in your class broken down into RIT bands for the 

strands of Math or Reading.  This is a fast way to help group students by individual skills. 
 

 All you need is your NWEA Username and Password to get started. 
 

 After the test is over, share the NWEA data with the students.  Involve students in the discussion of 

RIT scores and growth targets.  Help students track their own growth in data notebooks or on charts in the 

classroom.  Make sure you celebrate gains in your classroom. 

 



REMEMBERING DR. MARTIN LUTHER KING 
Submitted by Maureen Langholf, Director of Special Ed 

 The special services department would like to share a resource with staff members this 

month as we remember Dr. Martin Luther King and his legacy. Please see the below excerpt 

from the Friendship Circle website, which was written by a parent to remind us of 10 quotes 

from Dr. King that are relevant to human rights and disability awareness. You may access the 

website directly and view the article at http://www.friendshipcircle.org/blog/2014/01/20/ten-

disability-awareness-lessons-learned-from-dr-martin-luther-king-jr/ 

 My children and I just finished reading a new book titled, “My Daddy, Dr. Martin Luther King, Jr.” by 

Martin Luther King III.  It’s a warm, intimate biography that explains a turning point in American history 

from the perspective of a child.  At the heart of the book are the lessons that Dr. King modeled for us in his 

lifetime regarding nonviolence, personal excellence, interdependence and justice. 

As I plan for my children’s future, I find myself returning to those lessons for guidance.  Human rights are for 

everyone, and we still have a long way to go on our journey.  Here are 10 quotes from Dr. King that are relevant 

to human rights and disability awareness. 

1. “Injustice anywhere is a threat to justice everywhere.” 

2. “It is not possible to be in favor of justice for some people and not be in favor of justice for all 

people.” 

Every time we choose to stand up for someone being treated unjustly, we are in fact standing up for everyone. 

 When I advocate for the best services for my son, I am also advocating for future students. 

3. “Since being in India, I am more convinced than ever before that the method of nonviolent 

resistance is the most potent weapon available to oppressed people in their struggle for justice and 

human dignity.” 

Dr. King traveled to India to learn more about nonviolent resistance in April 1959.  This quote comes from a 

radio speech delivered on his last day in India.  It’s a good reminder that being visible and gentle in our words 

and actions will have a more lasting impact than hurtful behavior. 

4. “People fail to get along because they fear each other; they fear each other because they don’t 

know each other; they don’t know each other because they have not communicated with each 

other.” 

There’s plenty of fear surrounding disabilities and disability awareness, but organizations like the Friendship 

Circle prove that personal relationships can break down walls of misunderstanding. 

5. “If you can’t fly then run, if you can’t run then walk, if you can’t walk then crawl, but whatever 

you do you have to keep moving forward.” 

One of my maternal fears is that my son will regress, because I’ve seen him lose and re-learn basic skills many 

times.  Every step forward is a source of pride and a cause for celebration! 

6. “If I cannot do great things, I can do small things in a great way.” 

I love this quote and the next one because they describe perfectly my son’s attitude about life. Greatness is all 

around us, if we are willing to open our eyes and cherish it. 

 

http://www.friendshipcircle.org/blog/2014/01/20/ten-disability-awareness-lessons-learned-from-dr-martin-luther-king-jr/
http://www.friendshipcircle.org/blog/2014/01/20/ten-disability-awareness-lessons-learned-from-dr-martin-luther-king-jr/
http://www.amazon.com/dp/0060280751?tag=friecircspecn-20


REMEMBERING DR. MARTIN LUTHER KING continued 
 

7. “Everybody can be great…because anybody can serve. You don’t have to have a college degree 

to serve. You don’t have to make your subject and verb agree to serve. You only need a heart full 

of grace. A soul generated by love.” 

8. “True compassion is more than flinging a coin to a beggar; it comes to see that an edifice which 

produces beggars needs restructuring. ” 

This quote comes from the “Where Do We Go From Here?” speech of August 1967.  Superficial concern allows 

prejudice and injustice to continue, but authentic compassion changes lives for the better.  I have seen this 

effect in my son’s developmental progress and in the barriers to inclusion that he has overcome. 

9. “Without love, there is no reason to know anyone, for love will in the end connect us to our 

neighbors, our children and our hearts.” 

Interdependence is the goal of social skills classes, group speech therapy and group projects. Love is the basis 

for valuing each person’s contribution. 

10. “It really boils down to this: that all life is interrelated. We are all caught in an inescapable 

network of mutuality, tied into a single garment of destiny. Whatever affects one destiny, affects 

all indirectly.”  

DEVELOPING ENVIRONMENTS TO ENHANCE DIFFERENTIATING                  

INSTRUCTION 
Differentiated Instruction  Grouping for Success, Vicki Gibson & Jan Hasbrouck 

 

 Attitudes about teaching and changes in delivery styles might be required to enhance instructional 

effectiveness and differentiation.  The following key points may be helpful to guide discussions about changes 

that may need to occur in your classroom.  

 Embrace an attitude that supports collaborative teaching and learning that encourages students to 

share, talk, participate in peer-assisted learning experiences, take risks to ask questions, and ask for and 

receive positive constructive feedback.   

 Use whole class and small group lessons for explicit skills-focused instruction with multiple activities 

happening simultaneously. 

 Establish consistency with routines and procedures and develop planned activities for smooth transitions.  

 Pace instruction to provide sufficient time for students to process information and practice skills with 

support before assigning them as independent work.  

 Increase student engagement, or opportunity to respond to instruction, by structuring learning situations 

that provide immediate constructive feedback from a peer when a teacher is unavailable or working with 

another group.   

 Increase cognitive and emotional supports using a variety of strategies to identify words and construct 

meanings from text.  Teach students how to learn, not just what to learn.  

 Participate in professional development that helps teachers establish daily schedules and routines and 

procedures that embrace new ways of delivering instruction by providing 20 minute lessons using whole 

class and small groups.  Change the way instruction occurs using shorter instructional time periods.   

Genius is undiscovered gold.  

Talented is the teacher who struggles, finds, and 

helps students develop it. Author Unknown 



UNDERSTANDING THE COMMON CORE STANDARDS FOR MATHEMATICAL 

PRACTICE 
Submitted by Susan Gobeyn, Mathematics and Science Coordinator 

 

 With the adoption of the Common Core State Standards for Mathematics, a new era in mathematics 

education has begun. The content standards provide the context, whereas the Standards for Mathematical 

Practice identify the habits of mind that students will use to engage in the mathematical content in order to 

develop both procedural fluency and conceptual understanding. For students to connect the practices to the 

content, teachers will need to provide opportunities for students to delve deeply into a concept by designing 

lessons that explicitly embed and utilize the Standards for Mathematical Practice. 

1.  Make Sense of Problems and Persevere in Solving Them 

Mathematically proficient students….. 

 start by explaining to themselves the meaning of a problem and looking for entry points to its solution. 

 analyze givens, constraints, relationships, and goals. 

 plan a solution pathway rather than simply jumping into a solution attempt. 

 try special cases and simpler forms of the original problem in order to gain insight into its solution. 

 monitor and evaluate their progress and change course if necessary. 

2.  Reason Abstractly and Quantitatively 

Mathematically proficient students…. 

 make sense of quantities and their relationships in problem situations. 

 abstract a given situation and represent it symbolically. 

 pause as needed during the manipulation process in order to probe into the referents for the symbols 

involved. 

 use quantitative reasoning that entails habits of creating a coherent representation of the problem at 

hand. 

3.  Construct Viable Arguments and Critique the Reasoning of Others 

Mathematically proficient students…. 

 construct arguments using concrete referents such as objects, drawings, diagrams, and actions. 

 understand and use stated assumptions, definitions, and previously established results in constructing 

arguments. 

 make conjectures and build a logical progression of statements to explore the truth of their conjectures. 

 Explain connections between student solution strategies. 

4.  Model with Mathematics 

Mathematically proficient students…. 

 can apply mathematics they know to everyday problems. 

 identify important quantities in a practical situation. 

 map their relationships using such tools as diagrams, two-way tables, graphs, flowcharts and formulas. 

 analyze those relationships mathematically to draw conclusions. 

 routinely interpret their mathematical results in the context of the situation. 

5.  Use Appropriate Tools Strategically 

Mathematically proficient students…. 

 consider available tools when solving a mathematical problem. These tools might 

include pencil and paper, concrete models, a ruler, protractor, calculator, or 

spreadsheets. 

 make sound decisions about when each of these tools. 

 

Many a man's reputation would not know his character if 

they met on the street.  
Elbert Hubbard  



QUESTIONS? 

Contact  Jul ie Fisher ,  Health Educator   

Hult  Center  for  Healthy L iving  

(309) 692-6650 ext .  123 

or abowers@hul theal thy.org  

WWW.HULTHEALTHY.ORG  

Hult Center for Healthy Living     5215 N Knoxville Ave.    Peoria, IL     Tel  309.692.6650  

 

 

 

 

 

 

 

 

 

 

 

SENIORS-ON-THE-GO 

Health Fair! (55+) 
Hult Center for Healthy Living 

Wednesday, March 19th, 2014 

7:30am-11:30am 

 

 
Seniors On The Go 

Monthly Health Presentations 

& 

Lunch 

Third Wednesday of Every Month at 

10:30am 

Hult Center for Healthy Living 
April 16th 

May 21st 

*NO JUNE PROGRAM* 

July 16th 

August 20th 

September 17th 

October 15th 

November 19th 

December 17th 

4 Ways to Stay Mentally and Socially Active 

 
1.Get Connected Online: Use a computer/laptop         

smart phone or tablet that you may use as a resource to 

all kinds of information. It is a great way to stay        

connected with family, create projects, pursue interests 

or even further your education! 

 

2. Get Out of the House: Become more social, take a                                   

day or weekend bus trip, go to the movies, attend       

sporting events, go for a walk, attend health fairs and 

educational events or even volunteer! 

 

3. Volunteer at Local Schools: Become a tutor, help 

with school activities and be a positive role model for the 

children of our community! 

 

4. Do Something You’ve Never Done: Have you     

always wanted to learn to play a musical instrument, 

travel or speak another language? Even if you are on a 

limited budget, there are many ways you can still       

experience something new! It can be something as    

simple as reading a book or trying a new recipe. Try 


