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One of the biggest challenges for teachers is finding time in the day to do the things that 

matter most to you.  The following tips are designed to help you save more time so that you 

can focus on the things that really matter.  I will print them all over the next few 

newsletters.   
 

4. Bundle your errands. If you have to walk down to the main office, try to take care of all of your 

main office errands at one time.  Take along any other errand you could get done with you.  It is often 

helpful to make a list of all the errands you have to get done for the day and then plan a strategy to get 

them all done in one trip.  

5. Save difficult tasks for peak periods.  Do not try to accomplish difficult tasks when you are tired.  

It often leads to making mistakes or overlooking details that you will have to re-do at another time.  

Always have something to read with you.  That professional journal you never have time to read or that 

new curriculum guide you are trying to understand, etc.  You might be able to finish an article while you 

are waiting for your copies to finish, or get through a chapter while waiting for a meeting to start.  

6. Make all your copies at one time. If you need several handouts for a lesson, make them all in a 

single trip.  Even better is to make all the copies you will need for the entire week at one time. 

7. Do most of your paperwork at your mailbox.  Do it right there at your mailbox and forward it on 

to the proper person. Many times we get paperwork in our mailboxes and take it back to our classrooms 

or offices only to misplace it or otherwise not complete the paperwork. A better strategy is to never let it 

leave the office. If you need materials to complete the paperwork, leave the paperwork in your mailbox 

and finish it the next time you are in the office.   

8. Plan phone-calls.  When making phone calls, write down the points you want to discuss ahead of 

time so you can “get to the point” as well as remember what you wanted to talk about.   

 Dear Colleagues, 

 I just finished reading the book Creating Innovators: The Making of Young People 

Who Will Change the World by Tony Wagner.  The message gleaned from this book was that 

we as educators must nurture and encourage the creativity in our students. This country is 

facing economic and social challenges because most jobs are being off-shored or automated 

which is reducing our job force. The challenge will be to create products and services in order 

to sustain our economy.  Our first priority has got to be creating intellectual capital and providing 

health and social services for the continuing development and growth of our students. 

 So you say to yourself, “Here is another thing that we have to do;” but nurturing creativity and 

innovation just requires us to use best instructional practices and strategies. This can be done by 

providing opportunities for students to collaborate with each other.  Foster teamwork in your 

classrooms.  Devise lessons that require problem solving across disciplines.  Teach your students how to 

ask meaningful high level questions and value the process of how they come up with the answer rather 

than only focusing on the right answer.  Build confidence in your students so that they aren’t afraid to 

take risk and help them understand that they can learn from their failures.  Nothing new, just doing 

what's best for children.   
 

LaToy Kennedy, Ph.D, Chief Curriculum and Instructional Officer 



LIBRARY NEWS 

 

 Renaissance Learning sponsored an Accelerated Reader “Read the Most Coast to Coast” promotion 

on February 28, 2014. Schools across the nation participated. The goal was to exceed last year’s total of 

4,409,622 Accelerated Reader tests taken on one day. Students succeeded with a total of 4,987,949 tests 

taken this year. The chart below shows the number of tests taken and passed in each of our District 150 

schools on February 28th as well as the numbers for the last 30 days. 

(as of 3/19/2014) 

 

 
 

Many reports can be generated through Renaissance Place and used to monitor student progress. The 

Dashboard can be used to see overall progress in the district, but the diagnostic report is more specific and 

beneficial.  The diagnostic report can be customized for each school by date range, class, ethnicity, gender, or 

language and can be sorted by student name or ranked according to percent correct.  A screen shot of the 

report is shown on the next page.  

Read The Most Feb 28 Last 30 Days # Students 

Coast to Coast Passed Taken Passed Taken In Building 

      

MARK BILLS 37 46 201 235 216 

CALVIN COOLIDGE 234 267 635 771 352 

CHARTER OAK 134 151 2337 2582 488 

FRANKLIN 17 24 232 341 485 

GLEN OAK 46 73 1144 1835 737 

HARRISON 49 80 929 1398 635 

HINES 1299 1538 3724 4392 527 

T. JEFFERSON 146 168 1171 1352 489 

KELLAR 126 132 2392 2582 384 

LINCOLN 723 928 1682 2323 802 

LINDBERGH 62 75 386 508 376 

NORTHMOOR 605 673 3359 3820 401 

ROLLING ACRES 27 46 159 229 280 

ROOSEVELT 349 427 1414 1766 612 

STERLING 3 7 40 52 262 

TREWYN 72 82 700 911 474 

VALESKA HINTON           

VON STEUBEN 261 305 468 602 351 

WASHINGTON 17 18 343 383 267 

WHITTIER 877 881 4366 4386 331 

WOODROW WILSON 22 29 431 610 384 

When you take the time to actually listen, with 

humility, to what people have to say, it’s amazing 

what you can learn.  Greg Mortenson 



LIBRARY NEWS CONTINUED 

A CONSTANT CHALLENGE: ENGAGING THE DISENGAGED STUDENT 

The Master Teacher 
 

 It’s common for students to be distracted and disengaged from time to time.  

Unfortunately a few students may be habitually disengaged.  They’re not interested in anything 

happening in class or school and believe that school is irrelevant to their lives.  They may attend 

class, but they aren’t’ participating members.  A closer look at the disengaged student will 

reveal a noticeable absence of positive self-expectation and a lack of attention and effort almost every day. 

 The four main causes of disengagement are self-confidence, power, attention, and revenge. 

On the streets this student can be somebody and feel important, however in the classroom, this student often 

feels inadequate.  They gain a sense of power by rejecting our urgings and remaining outside the mainstream 

of class or school activities.  Others get a negative form of attention from their disinterested and disengaged 

role.  If the student writes on walls, marks up desks, or engages in destructive behavior, revenge is the 

motivator. These students are lashing out at a system that’s not working for them. 

 You may not approve or like what these students are doing, but go out of your way to make sure that 

the students know that you don’t dislike them.  Look for positive traits or identify a strength the student sees 

in himself or herself.  Plant seeds by stating one simple factual truth.  Be careful about giving advice.  Don’t 

impose your truths on them.  Give students a classroom responsibility or draw them in through 

extracurricular activities.   

 Urge parents to support the value and benefits of school.  Ask parents to show that they value 

learning by having higher expectations, urging better performance, and asking daily questions about what 

their child learned.   



              PURPOSEFUL COLLABORATION 

                 Submitted by Susan Gobeyn, Mathematics and Science Coordinator 
 

      True collaboration is the creation of new structures and ways of working together that are 

focused on academic success for all students, not just the students in one’s own class. The work 

of your collaborative team should focus on reaching agreement and taking action. Collaboration 

is a key component in the implementation of the Common Core State Standards (CCSS).  

Without collaboration among colleagues, the CCSS are just another set of standards. It is important that 

discussion take place, in the collaborative teams, about the impact of the CCSS on the current curriculum, 

current instruction, and current assessment.  As these discussions occur, your teams will develop effective 

ways to approach mathematics instruction in the spirit of the Common Core. 

     Several protocols combine collaboration with a spotlight on the teaching and learning of mathematics. 

These protocols provide different settings in which you can collaborate and share reflections and ideas to 

improve teaching and learning. 

1. Lesson Study: Lesson study focuses on what teachers want students to learn as opposed to what teachers 

plan to teach. For example, the collaborative group may pick a practice standard or a topic that is problematic 

for all of their  students.  Math Practice # 1 is important and MUST be developed. Teachers share ideas about 

how to help students achieve this goal through the content of a lesson. Using various resources, the teachers 

design a lesson together. One team member teaches the lesson and the others observe the lesson. Then they 

hold a debriefing session to discuss observations and necessary revisions.  The lesson is taught again. By the 

end of the lesson study, the teachers have increased their knowledge of pedagogy and mathematics content. By 

contributing to the lesson and engaging in discussions of the lesson’s strengths and limitations, they have 

raised the level of respect and trust among team members. The lessons learned from participating in a lesson 

study extend to one’s daily instruction. 

2. Peer Coaching: Peer coaching is a kind of partnership in which two or three teachers engage in 

observations and conversations focused on their reflections and thinking about their instructional practices.  

The discussions lead to a refinement of classroom practice. Teachers who engage in peer coaching are willing to 

reveal strengths and weaknesses to each other in order to improve teaching and learning. Peer coaching 

creates an environment in which teachers can be secure, connected, and empowered through transparent 

discussions of each other’s’ practice.  

3. Collaborative Planning: The team comes together to plan lessons. Through the sharing of ideas and 

resources lessons are created that will be taught by each teacher. Special attention should be given to planning 

and implanting student discourse and engagement as great mathematical tasks do not guarantee student 

engagement and discourse.  These two things must be carefully crafted by the teacher as the lesson progresses. 

Collaborative teams can design lessons together keeping in mind the following: 

 First, determine the instruction goal and select appropriate tasks. Make sure to consider various strategies 

that the students may use to approach the task and how one would respond to the students in each case. 

As the lesson progresses, one must monitor the students by watching and listening. As a team discuss 

which of the anticipated student responses will be the most helpful to support student learning and plan to 

present them during share time.  

 Teachers must also control the share sequence.  The collaborative team should discuss the sequence of 

strategies that should be shared based on the relevancy of the mathematical focus of the lesson. Careful 

and deliberate selection of the student work reinforces that the students are the creators of the ideas not 

the teacher.  

 Collaborative teams must also discuss how they will ensure that students make the connections between 

the strategies that are presented so that the big mathematical ideas emerge and are understood and 

students grow toward more efficient strategies.  

     Once the collaboratively planned lessons have been taught, the team reconvenes to discuss the strengths 

and weakness of the lesson components in order to improve subsequent lessons. 

Courage doesn’t always roar.  Sometimes courage is the little 

voice a the end of the day that says I’ll try again tomorrow.   
Mary Anne Radmacher 



FINE ARTS CLASSROOM AND THE PEORIA FRAMEWORK:  
DOMAIN 1 CONTINUED 

Submitted by Dan Hiles, Fine Arts Facilitator 
 

This article is a continuation of the fine arts article from March.  It will finish exploring 

Domain 1 and examples of how each component may look inside of various fine arts classrooms.   
 

1d.  Demonstrating Knowledge of Resources 

Having the ability to find and provide resources which enhance student learning is what component 1d entails.  

Utilizing professional contacts, using technology, and finding resources both in and out of the district provides an 

excellent teacher many tools from which they can draw upon when delivering content.  Here are some examples 

of what this may look like in a drama classroom: 

 Traveling to a local theatre company/community theatre to meet other actors and discuss techniques 

and concepts learned in class or to watch a production 

 Inviting actors to a school to teach a clinic over a specific topic 

 Collaborating with other district staff and students (e.g. visual arts teacher, machine shop teacher, 

etc.) to develop scenery 

 Be an active member in the Illinois Theatre Association and utilize resources (lesson plans, 

performance dates, advocacy materials) to strengthen a drama program 
 

1e.  Designing Coherent Instruction 

Planning and designing what will be taught over the course of a lesson, a unit, and a school year is vital to 

ensuring there is structured learning and that it aligned to a clear goal or objective.  Effective planning will also         

accommodate student needs and provide opportunities for differentiated instruction.   

 In the band or orchestra classroom, there are several ways to develop coherent instruction.  One is to develop 

a structured rehearsal schedule for a concert cycle to give to students.  This would inform them of what areas 

of the music are being worked on for each rehearsal and would also list the learning objectives, key musical 

vocabulary in the music with definition, and other pertinent information (e.g. concert dates, song names, 

etc.).   

 Days could be built into a rehearsal schedule for any unforeseen areas of the music that may need additional 

attention.   

 Another way to design coherent instruction is to align the music selection with the district objectives and 

state and/or national standards.  By doing this the students are learning new musical concepts that are age-

appropriate and performing literature at a grade level that is age-appropriate, as well.   

Planning for differentiation is also part of an effective instrumental director’s job.  Many band and orchestra 

directors do this, but may not realize it’s differentiation.  Planning for differentiation may include, but isn’t 

limited to:  

 Having scheduled sectionals (instrument specific rehearsals); providing students who may need learning 

accommodations: fingering charts, providing adaptive equipment for student instruments, or specialized 

music parts; and having multiple ensembles of varying abilities.  Adding the differentiation component into 

the instruction design is important, because just like other academic areas, there is no “one size fits all” 

approach to teaching students a musical instrument.   

              PURPOSEFUL COLLABORATION Continued…. 
 

4. Collaborative Grading: Collaborative grading can occur as your team begins to plan lessons together. As 

students complete tasks and assessments, the team will discuss the quality of the student responses in an effort 

to achieve consistency in grading and instruction.  This collaborative grading can also reveal common 

misconceptions that can be addressed in future team lessons. 

     Think about the work of your collaborative team this year:  Has it been purposeful? In the coming weeks, 

engage in meaningful work that will move your team forward in the spirit of the Common Core. As you do, 

remember to keep the Common Core Standards for Mathematical Practice in focus during all of your purposeful 

collaboration as this is where the real pedagogical shift is required to ensure academic success for all.  

It always seems impossible until it’s done. Nelson Mandela 



QUESTION: WHAT’S WORKING IN PEORIA PUBLIC SCHOOLS? 

Answer: PBIS!!! 
Submitted by Michelle Coconate & Kristen McElligatt, RtI Facilitators 

 

 

 
 

 

 Positive Behavior Interventions and Supports (PBIS) is implemented in over 1,800 schools in Illinois 

and approximately 375 Local Education Agencies (LEAs), representing nearly 45% of all Illinois schools. Over 

200 high schools, representing 30% of all high schools statewide, are implementing PBIS.  The true test of 

implementing a school-wide system of support is when the most vulnerable students experience success. There 

is recent data substantiating how students with disabilities in Illinois schools implementing the three-tiered 

system of PBIS are documenting greater equity in regards to school discipline as they are supported by 

effective interventions.  For additional information on the report , click on  

http://www.pbisillinois.org/publications/reports for the PBIS October Update E-Newsletter, p. 4. 

 What is most exciting about PBIS is that after a renewed focus on Tier 1 implementation in District 

150 over the past several years, including extensive training and coaching support for school teams, the district 

is documenting significant reductions in major office discipline referrals district-wide. Take a look at the 

Average Major Referrals per Day per Month and compare August through February 2012-2013 to the same 

months in 2013-2014. Every month in 2013-2014 shows significantly fewer referrals than the same 

month from the previous school year! 

 This reduction in office referrals has many implications linked to increased academic success. First of 

all, fewer referrals means more students are in class receiving instruction. In fact, schools can calculate how 

much instructional time they are gaining by utilizing the cost/benefit calculator on the state of Maryland  PBIS 

website:  http://pbismaryland.org/  and clicking on the Cost/Benefit worksheet in the left hand menu column. 

This link downloads an Excel document and once you enter your referral data from  one year to the current 

year, the calculator will compute instructional time saved!                 

 

 

 

 

 

 

 

 

 

 

Continued on Next Page…  

District 150 Average Major Offenses Per Day/Per Month 

2012 - 2013 2013 - 2014 

Month 
# of 

Days 

# of  

Major  

Offenses 

Average 

Offences 

Month 

Month 
# of 

Days 

# of  

Major 

Offenses 

Average 

Offences 

Month 

Aug 10 1,593 159.3 Aug 10 907 87.5 

Sept 19 6,228 327.8 Sept 20 5,233 262.6 

Oct 22 8,455 384.3 Oct 21 6,436 312.9 

Nov 17 7,242 426.0 Nov 17 6,273 369.0 

Dec 15 6,026 401.7 Dec 15 4,945 333.6 

Jan 17 6,346 373.3 Jan 19 4,126 217.5 

Feb 19 9,156 481.9 Feb 19 6,859 361.6 

March 18 8,678 482.1 Mar 18     

April 17 7,295 429.1 April       

May 20 6,678 333.9 May       

http://www.pbisillinois.org/publications/reports
http://pbismaryland.org/


What’s Working? PBIS!, continued … 

For example, one PSD 150 school decreased their referrals by 64% from last school year (August through 

February) to the same time period this school year. Using the Cost/Benefit Analysis Worksheet, students gained 

37 days of instructional time and administrators gained 49 days of time. 

 

 

 

 

 

 

 

 

 

Another example is one PSD 150 high school decreased their major office discipline referrals by 30% from the 

2012-2013 school year (August through February) to the current school year through February, also gaining 

instructional time! 

Last year six primary schools began PBIS Tier 2 training and implementation. This year, every school in the 

district has begun Tier 2 training and implementation with the initial intervention system of Check In, Check 

Out (CICO). In addition, all school PBIS Tier 2 teams have been trained in implementing two additional 

interventions: Social/Academic Instructional Groups (SAIG) and Groups with Individualized Features (G-WIF).   

The final layers of Tier 2 interventions include mentoring and use of a brief Functional Behavioral Assessment 

and Behavioral Instructional Plan (FBA/BIP).  PBIS is Response to Intervention (RtI) for behavior and just like 

layering academic interventions on to Tier 1 or core curriculum, behavioral interventions, such as CICO,SAIG 

and/or GWIF, and mentoring may all get layered on for some students.  As District 150  continues to develop 

PBIS implementation at all three tiers of support, decreasing referrals, suspensions and expulsions should occur 

and academic achievement should continue to increase.  

Ask your PBIS team for the Average Major Referrals per Day per Month, found on Pinpoint Analytics 

Discipline, at your school for the 2012-2013 and 2013-2014 school years. If your referrals are decreasing, 

CELEBRATE! If they are not, work together to problem-solve and ACTION PLAN! Implementation fidelity can 

only be achieved when every adult in the building is working together to implement the data, systems  and 

practices of school-wide PBIS! 

IMPORTANT PSD 150 STAFF NEWS: UPCOMING PBIS SPRING ASSESSMENTS 

Each school’s PBIS Teams will be completing several assessments that will support action planning for next 

school year.  The Self-Assessment Survey (SAS) is one survey that all certified and non-certified staff are 

invited and encouraged to complete annually. Your PBIS team will lead you through the process sometime 

before April 30th. This survey examines the status and need for improvement of four behavior support 

systems:  

A. school-wide discipline systems 

B. non-classroom management systems (cafeteria, hallway, playground) 

C. classroom management systems 

D. systems for individual students engaging in chronic problem behaviors 

Your input and feedback is appreciated and necessary in developing an action plan for implementation and 

sustaining effective behavioral support systems throughout the school.  

While we teach our children all about life, 

our children teach us what life is all about.   
Angela Schwindt.  



KAGAN STRATEGY: INSIDE-OUTSIDE CIRCLE 
Submitted by: Shameika Sykes-Patterson, Social Studies/Literacy Coordinator 

 

 The district’s first and second year teachers that are participating in the New Teacher and Mentoring 

Program recently finished up days 3 and 4 of Kagan Cooperative Learning training. There are over 150 Kagan 

Structures. These structures have different functions. Some are designed to produce mastery of high consensus 

content, others to produce thinking skills, and yet others foster communication skills (Kagan, 1994). A new 

Kagan Structure that new teachers added to their Cooperative Learning toolboxes this month is called “Inside-

Outside Circle”.  
 

Inside-Outside Circle  

 Instead of calling on one student to answer a question, increase your student participation to 100 

percent by simply using this class-building cooperative learning structure called Inside/Outside Circle. This 

Kagan structure works at all grade levels and with all areas of content. It is best to use when a discussion is 

needed.  
 

 Inside-Outside Circle (Kagan,1994) is a summarization technique that gets students up and moving.  It 

provides a way to get students who normally would not talk to interact with others.  After students read a 

section of text, the teacher divides the group.  Half of the students stand up and form a circle with their backs to 

the inside of the circle.  They are partner A.  The other half of the students forms a circle facing a partner from 

the first circle.  These students are partner B.  Partner A will speak first, quickly summarizing what they 

read.  This takes about a minute.  Then partner B speaks for the same length of time, adding to the 

summary.  If the teacher stands in the center of the circle, he/she can easily monitor student responses. 
 

 Now it is time to move.  Have the students who are partner A raise their right hands and then move two 

people to the right to meet with a new partner.  Repeat the summary with partner B speaking first.  For the 

third move, have all students who are partner B raise their right hand and move two people to the right.  After 

they are with a new partner, they continue with the summary with partner A speaking first.  Depending on the 

size of the class, teachers may have students move more or fewer times to complete the activity. Inside-Outside 

Circle holds all students accountable for having something to say.  The teacher can use this activity as a 

formative assessment by standing in the center of the circle and listening to the conversations that take place. 
 

Websites on Inside-Outside Circle: 
 

Inside-Outside Circle Directions - PDF 

http://oame.on.ca/lmstips/files/TIPSForTeachers/13InsideOutsideCircle.pdf 
 

Strategies to Probe Deeply into the Text 

http://www.ohiorc.org/adlit/ip_content.aspx?recID=181&parentID=179 
 

Inside-Outside Circle Templates and Video Demonstration  

http://www.theteachertoolkit.com/index.php/tool/inside-outside-circles 
  

Discovering Voice: Inside-Outside Circle 

https://www.youtube.com/watch?v=91G11egVsQ0 
 

Management Tips and Social Skills  

http://www.usd416.org/pages/uploaded_files/Inside_Outside_Circle.pdf 

Nothing you do for children is ever wasted.  

Garrison Keillor 

http://oame.on.ca/lmstips/files/TIPSForTeachers/13InsideOutsideCircle.pdf
http://www.ohiorc.org/adlit/ip_content.aspx?recID=181&parentID=179
http://www.theteachertoolkit.com/index.php/tool/inside-outside-circles
https://www.youtube.com/watch?v=91G11egVsQ0
http://www.usd416.org/pages/uploaded_files/Inside_Outside_Circle.pdf


Compass Learning  SMARTBoard   Math Toolkit    ? 
Submitted byLisa Kokos, Technology Facilitator 

 

     As a teacher with a Compass Learning Login, you have access to some great interactive Math Tools that you can use on 

your SMARTBoard.  With your teacher login, go to the “Content” tab—Resources—Curriculum—Math Toolkit.  These tools 

will vary depending on being in a Primary building vs a High School.   
 

 

Algebra Tiles, Base Ten Blocks, Calculator, Coordinate Graphing, Counters, Data 

Representation, Fractions, Fraction Strips, Geoboard, Number Line, Probability, 

Solid Shaper and Transformation.   

 
 

You also have access to these tools when you login with your 

Whole Group  

Student account..  On the far left side, under the “My 

Portfolio” backpack, click on the Wrench and Screwdriver     

Icon next to Tool-Kit. 

 

      
 Here are two more interactive math websites 

for you to checkout.  They work very well 

on our SMARTBoards! 

          http://abcya.com 

          http://mathplayground.com 

Positive Attitude = Increased Student Achievement 
Submitted by Maureen Langholf, Director of Special Ed 

 

 Attitude is a chain reaction.  If the administration has a positive attitude then 

the teachers and staff will have a positive attitude.  If the teachers and staff have a 

positive attitude the students will have a positive attitude.  It is very easy at this point in the year to get anti-

school, anti- kids, and anti- work.   As said by Melissa Kelly, “A teacher’s attitude towards their students and 

teaching in general is very important for student success.  This is especially true at the beginning of the 

school year.  Teacher attitudes can range from how teachers will approach their students each day to how 

they think about education in general.”  Their attitude is a choice every day. I definitely remember as a 

teacher that sometimes my outside actions did not  always match how I felt on the inside. However, I knew I 

had to put forth a positive attitude if I wanted to get the results I knew my students are capable of.  When 

I’ve gone into classrooms lately, I see tired teachers.  I know from experience the feelings you are feeling.  I 

also know how hard it is to make myself show the kids how happy I am to be here, how happy I am to see 

them and be their teacher, and how much I want them to learn and be successful in life. No matter what is 

going on in our lives we all have chosen this profession for a purpose and have a passion.  The classrooms 

with the best classroom management and the highest increases in student achievement are the ones where 

the students see a positive attitude, purpose and passion in their teachers every day.  

 According to Haim Ginnot, a teacher in the article by Tim Lautzenheiser, “I have come to the 

frightening conclusion that I am the decisive element in the classroom.  It is my personal approach that 

creates the climate.  It is my daily mood that makes the weather.  As a teacher, I possess a tremendous power 

to make a tool of torture or an instrument of inspiration.  I can humiliate or humor, hurt or heal.  In all 

situations, it is my response that decides whether a crisis will be escalated or de-escalated and a child 

humanized or de-humanized.  The collective attitude of the students is a reflection of the attitude of the 

teacher; that being the case, we can alter the classroom atmosphere by shifting our own approach, our 

demeanor, and our ATTITUDE.” 
 

References – www.usca.edu/essays/vol132005/gourneau.pdf?q=attitudes  

www.712educators.about.com/od/teachertips/qt/tip_0903x.htm 

www.ws.conn-selmer.com/archives/keynotesmagazine/article/?uid=304 



THE EXPANDED LEARNING COMMUNITY AND COMMON CORE STATE STANDARDS 

(Expanding Minds and Opportunities) 

Submitted by Sharon Reed, 21st Century 

 

 District 150 was awarded a 21st Century Community Learning Center Grant for 

Glen Oak and Harrison Community Learning Centers to implement arts integration in the after school 

program. The program was designed to 1) use the arts as the primary vehicle for teaching and learning across 

the curriculum, 2) enable students to identify and apply authentic connections between two or more content 

areas, and 3) help students to meet the Common Core State Standards.  The program is in collaboration with 

two of Peoria community’s established arts organizations:  Peoria Riverfront Museum and Peoria Art Guild.  

The collaborations strive to create and implement quality integrated, interdisciplinary fine arts programs as 

the framework of the 21st Century Community Learning Center in each of the schools.  

 The grant has provided opportunities and encouraged learning strategies that explore activities that 

cater to students’ academic needs and particular areas of interest.  Such activities are offered in dance, 

drama, music, and visual arts.  Lesson plans are designed around units of study, in collaboration with the 

school day’s needs and are aligned with the Common Core State Standards.  Common Core marks a major 

turning point in the history of the U. S. public education system.  Common Core addresses three leading 

concerns in our nation’s fight for education reform: 1) an inadequate number of students prepared for college 

and careers, 2) a lack of equity in academic expectations across and within states, and 3) the inability to 

compare results across the states. Common Core provides clearly defined and consistent standards that 

represent the knowledge and skills students should acquire within their K-12 education in English Language 

Arts and Mathematics.  The standards provide a framework to prepare our children for college and to 

compete in the global workforce.  21st CCLC programs have played a major role in helping our students to 

actualize their potential through the standards. These expanded learning opportunities are an essential 

component to help students master the Common Core. 

 Our schools have come to the realization that we cannot increase student achievement alone.  There is 

a need to coordinate sustainable, cost-effective resources for schools to ensure mastery of the Common Core.  

Research has shown that a “second shift” of learning opportunities is needed to support increased student 

achievement.   Our partnership with community arts partners is that “second shift”.  The flexibility and 

expanded resources in afterschool programs encourage more active and hands-on learning with direct 

connections and more equal access.   

 These partnerships work directly with schools, teachers, and parents designing a comprehensive 

system of support to ensure that students are completing homework, receiving adequate tutoring, 

maintaining consistent attendance, and receiving appropriate physical and/or emotional supports for their 

increased academic achievement.  Through expanded learning programs and quality partnerships the 

community becomes the 21st century classroom. How powerful it would be if expanded learning staff and 

volunteers used their planned activities as a platform for students to demonstrate their deeper understanding 

of a Math or English Language Arts standard!  What if all of this learning was shared across the implicit 

boundaries between teachers and expanded learning providers to build a comprehensive and cohesive 

alignment between the adults who are educating and supporting all students? 

 

You think the only people who are 

people, are the people who look and 

think like you.  But if you walk the 

footsteps of a stranger, you'll learn 

things you never knew you never 

knew.  (Pocahontas (Walt Disney Company) 



THE WINNING EDGE IN INSTRUCTION 
Finishing Strong—The Master Teacher 

 

 

We must constantly search for new tools, insights, and approaches that will move us toward 

greater effectiveness as educators.  If we want to continually reveal professional improvement, we must also 

recognize that change and new challenges will be a constant throughout the school year until the final bell rings 

on the last day. That’s because the varied individual characteristics, personalities, abilities, and other human 

dynamics that make up today’s classrooms represent three realities: constant changes, challenges, and ongoing 

professional improvement.   

 If we are to reach the highest levels of performance, we must acquire and utilize the winning edge: 

personalizing our relationships and instructional approaches with students.  Personalizing instruction is a way of 

thinking and a set of behaviors and action we must use to maximize our influence with students.    

 The place to start to use personalize learning is with our thinking.  We must view each student as an 

individual as well as a member of the class.  We must believe that each student possess unique knowledge, needs, 

interests, talents, skills, and experiences that can stimulate higher levels of learning.  If we don’t we can block 

the most basic forms of interaction with us.  Only when we think of our students first as individuals and respond 

accordingly will we be positioned to see new opportunities to form relationships, anticipate problems, and design 

strategies to help each student rise to new levels of achievement.   

 When we possess even a few key insights about our students’ lives, we are positioned to relate better to 

them and to adjust the pace of instruction to stay within a range that is not so fast as to leave them behind or so 

slow that they become bored and unchallenged.  We are also better prepared to have lessons which contain 

examples that are connected to student interests and experiences.   

 Another dimension of personalizing learning is acquiring and using our understanding or the preferred 

learning style of each student.  We can gain this insight through a combination of structured learning style 

assessments and informal observation.   This action is important because we all have a natural tendency to teach 

in the way that we learn best. Statistically, teachers tend to be visual and auditory learners.  Unfortunately, 

students who learn best through hands-on experience, for example, are likely to struggle, become frustrated, and 

even hold back from relating to us and reaching their full learning potential in a learning environment dependent 

on seeing and hearing.  

 We must take two important steps to personalize instruction and assist students  to learn more 

effectively. First, we need to vary our instructional approaches and strategies and introduce new knowledge and 

skills to engage as many learning styles as practical. Second, we must offer options and support student choices 

to learn and demonstrate new learning through their preferred learning styles whenever practical and 

appropriate.  

 To personalize instruction, we must also work with students to set and achieve individual learning –

related goals. This action allows us to gain a deeper knowledge of each student and to use our insights to support 

their individual success. Meanwhile, we must position students to take greater responsibility for and ownership 

in their learning and performance.   

 Our commitment to personalizing instruction allows us o maximize the learning support we can give each 

student in each circumstance. We can be a coach or resource person when necessary. We can provide more 

guidance and encouragement and more accountability when appropriate. The key is to draw on the information 

and knowledge we possess while remaining sensitive to the best timing and the combination of vital factors 

influencing each student in each learning situation.   

 When we personalize instruction in our classroom we give students rich opportunities to appreciate the 

purpose of what they are learning and to relate the value to their daily lives.  The resulting motivation can open 

minds. It can propel students to new levels of performance and set them on a course of new growth and new 

successes in the classroom and beyond. When we personalize learning, we give our students a winning edge in 

school and in life. 

Children are not coloring books. You don't get to fill 

them with our favorite colors.  Khled Hosseine 
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UNLOCKING THE FOUNDATION BOX 

DIMENSION 2:  CROSSCUTTING CONCEPTS 
 

Some important themes pervade science, mathematics, and technology and appear over and over 

again,  whether we are looking at an ancient civilization, the human body, or a comet. They are 

ideas that transcend disciplinary boundaries and prove fruitful in explanation, in theory, in 

observation, and in design.  —American Association for the Advancement of Science  

 

 

 

 

 

 

 

 

 

 

   

In this month’s article, concepts will be described that bridge disciplinary boundaries, having 

explanatory value throughout much of science and engineering. These crosscutting concepts 

were selected for their value across the sciences and in engineering. These concepts help provide students with 

an organizational framework for connecting knowledge from the various disciplines into a coherent and 

scientifically based view of the world. The Framework identifies seven crosscutting concepts that bridge 

disciplinary boundaries, uniting core ideas throughout the fields of science and engineering. Their purpose is to 

help students deepen their understanding of the disciplinary core ideas and develop a coherent and scientifically 

based view of the world. The seven crosscutting concepts that are presented in Chapter 4 of A Framework for   

K-12 Science Education are as follows:  

1. Patterns: Observed patterns of forms and events guide organization and classification, and they prompt   

questions about relationships and the factors that influence them.  

2. Cause and effect Mechanism and explanation: Events have causes, sometimes simple, sometimes               

multi-faceted. A major activity of science is investigating and explaining causal relationships and the 

mechanisms by which they are mediated. Such mechanisms can then be tested across given contexts and used to 

predict and explain events in new contexts.  

3. Scale, proportion, and quantity: In considering phenomena, it is critical to recognize what is relevant at  

different measures of size, time, and energy and to recognize how changes in scale, proportion, or quantity affect 

a system’s structure or performance.  

4. Systems and system models: Defining the system under study—specifying its boundaries and making 

explicit a model of that system—provides tools for understanding and testing ideas that are applicable 

throughout science and engineering.  

5. Energy and matter: Flows, cycles, and conservation. Tracking fluxes of energy and matter into, out of, and 

within systems helps one understand the systems’ possibilities and limitations.  

6. Structure and function: The way in which an object or living thing is shaped and its substructure 

determine many of its properties and functions.  

7. Stability and change: For natural and built systems alike, conditions of stability and determinants of rates 

of change or evolution of a system are critical elements of study.  

     It is the intention of the writers of the Framework that the crosscutting concepts’ utility will be realized when 

curriculum developers and teachers develop lessons, units, and courses using the crosscutting concepts to tie 

together the broad diversity of science and engineering core ideas in the curriculum to realize the clear and 

coherent vision of the Framework.  

 

Dimension 3: Disciplinary Core Ideas. Or visit www.nextgenscience.org/ for more information. 
 

Crosscutting Concepts 



Need more information?  

E-mail  us at  

PeoriaSapCoalition@gmail.com  
 

WWW.HULTHEALTHY.ORG  

Hult Center for Healthy Living     5215 N. Knoxville Ave.     

Peoria, IL     Tel  309.692.6650  

 

 

 

 

 

 

 

 

 

 

 

You can make a difference in our  

community by joining the Peoria Sub-

stance Abuse Prevention (SAP)  

Coalition.  The Peoria SAP Coalition 

meets the 3rd  

Wednesday of every month at  

3:30 PM at the Hult  

Center for Healthy Living.   

 
Join us for the next meeting: 

Wednesday, April 16th  

 
 

www.facebook.com/PeoriaSapCoalition 

Click the link below to 

April is observed as "Alcohol   Awareness 

Month". It is a month aimed at  educating 

and raising awareness of  underage drinking, 

alcohol abuse,  treatment, and other related 

issues.  

FACTS: 
 Alcohol is a drug-a depressant that 

slows brain activity. 

 Alcohol abuse, misuse and  addiction affects 

the entire family. 

 Addiction is a chronic, progressive disease. 

 Alcohol and other drug addiction is 

preventable and highly 

What can you do? 

 

 RECOGNIZE the warning signs 

 KNOW where to go for help 

 SEEK TREATMENT if you or someone you 

know needs help 

Help is available: For confidential 

help contact: Illinois Institute for Ad-

diction Recovery at 1-800-522-3784 or 

talk with your health care provider. 

For awareness and activities, visit 

http://www.hulthealthy.org
http://www.facebook.com/peoriasapcoalition
http://www.wikihow.com/Recognize-and-Treat-Alcohol-Poisoning

